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In a recent publication, Cl. ’*ra@m—?e15"ant Research in the

Language Arts (1978), G -iry pointe out that the amount of re-

ported research concerni.g the topic . f written communication dur-

T’ﬁ\

ing 1970-1974 is considerably less tha:i that concerning the topic

of reading. In the January 1976 issue of Language Arts (Sheldern,

2t. al., 1976) a survey of researn!. grudies reported that forty
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percent of the studies conducted investi Cate
while there were no reports of studies reyariing written communica-

ion. The lack of research studies apparently does not indicate

-

ful in written commun-

M‘

that elementary school children are success
icati@n_ Dn the contrary, a report by the Na ,al Assessment of
Educational Progress noted by Porter (1972) showed that no group
of nine year olds had mastered the basic convention of writing;
that only the best thirteen year olds had: aﬁd that, by age seven-
teen, anly fifty percent could put together simple sentences and

express simple ideas.

of the current emphasis

‘m

Writing is largely neglected because
on reading. We train reading specialists but, to my knowledge,
nowhere do we train remedial writing specialists. Yet, the im-
péréange of writing Q%ﬁnct be denied. The National Council cf

Teachers of English holds that writing is an important medium for

;m\

1f expression, for communication, and for the discovery of
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meaning -- its need is increased rather than Jdecreased by the

development of new media for mass communication (1975). The

"BU
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importance of this skill is .ated aptly by Riemer (1969:702) :

"The student's organized (wri® 2n) expression must be the goal
of his education, for truly his expression is his knowledge. A
nation makes its mark in history not through its readers but
through its writers." Corbin says, "Writing is, indeed the cap-
stong of the communication process" (1966:16).

Teachers think written :@mmunisati@ﬁ is important, but they
admittedly spend more tima2 in teaching children to read than they
do in teaéhing children to excel in written communication. How
does one bring about the needed change in the direction of efforts?

Those who educate teachers must influen:e teachers to adopt posi-

tive attitudes and appreciations for the production of written
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communication. First, teachers themselves must derive satisfac
and success in their own writing experiences, then they will in
turn bring to their students the enthusiasm and eagerness for
written éxpre on. This is accomplished b§ demonstrating to

* teachers how imagination can be ignited for communication that is
correct, effective and creative. They must experience pleasing
results in their own written expression then they will more suc-

céssfully inspire others. Professors in teacher education should

be imitated by students, particularly wien their students are
freated in the same way in which they are supposed to treat the1r
pupils. Studies sh@w that direct Jnvélvement in the teaching role

to be learned produces this teaching behavior more effectively than
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do experiences such as lectures con instructional theory (Peck an
Tucker, 1973). The Education student should be cast in the role

le the professor demonstrates

\I-“
ot

of his prospective youny learner whi

“the desirable teaching role t¢ be learned. In general, teacher
'éducatiﬁn could be more effective in changing educational orac-
tices if logicallv consistent relationships between theory and

ractice were demonstrated (Brown, 1968). Professors of education

o]

who show how theory and practice are related heip -tudente to learn
both more readilv.

This article;will highlight fundamental concepts of language
arts instfu:ti@n and show how these concepts are demonstrated in a
course entitled Seminar in Language Arts. The students are Gradu-
ate Elementary Education majors most of whom are currently teach-

ing in Elementary schools.

Curriculum cgnéept _and instructional practices

It is necessary to begin by presenting important curriculum

ana teaching concepts relevant to written aammunlcat ion One

must establish that language arts are tools of c@mmunicatiaﬁ, not

éubje:ts in themselves; they have no body of content. One does not
reaé ré%diﬁg=ar spell spelling. One reads because he wants to ob-
tain a message from a printed page; one spells corr ctly because
he wishes tc make communication clear by utilizing those arbitrary
written sfmb@ls agreed upon by our society. One does not write
writing; he writes because he wishes to convey a message or idea
by symbols (Smith, 1972). This fu ﬂdaﬂental curriculum canaemt has

implication for teaching. When one is teaching the language arts

one is teaching communication; ccrrect, clear, and effective




communicaticn. One should te.ch the skills of reading, writing,

listening, spelling, and speaking as they are related tec the pur-

T

pose of communication, not as isolated skills or as subjects ia
themselves. Learners must be shown that what they are engaged in
is the process of communication, and that in order to do this
effectively, they need to learn the accepted use of symbels. This
may lead 'to the accomplishment of two valuable affective goals:

(1) to ancaﬁrage the learner to want to communicate and,

(2) to encourage the learner to apﬁra:iate effective com-

munication. )

Teacﬁing approaches must be utilized which prowvide the im-
petus for the learner to be able to recognize the need for ef-
fective communication and the stimwli for metivating him to want
to Qmﬁmuﬁi:ate effectively. These teaching approaches will develop
when teachers adopt newer role concepts of teaching. At this time
teachers are still thé prime performers in classrooms, but they
can assume roles in which the learner is the prime performer.
These are the roles of motivator, ﬁediat@rg manager, experimenter,
Schélarh(ﬁunkinsf 1972) . The process of effecting role change may
begin with the teacher educator (Kinzer, 1972). fThis implies that
in the task of preparing teachers to alter existing svstems,
teacher educators must provide a model for prospective teachers
by an identity which would be characterized by what scﬁé term
"précess!grieﬁtati@n.“ A particular process which should be util-
iz;d in language arts education is that which develéﬁs divergent

thinking. Divergent thinking must be emphasized if we are to

o
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effectively. It is through
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develop the ability te communica
this process that originality comes about (Guilford, 1954).
Through this process learners use thEif'kﬁleédgé to develop new
and interesting patterns of Egeaking, writing, and egpfesging
themselves (Smith, 1972). There is evidence that positive at-
titudes for divergent-inguiry are adopted oy prospective teachers
who have been enﬁggeﬁ'in the process-aporoach in methods in-
Struéﬁi@n (Duck, 1974). Techniques which develop the divergent
thinking process are the significant instructional approaches
used in *h@ seminar which is described in this article. Directly

concept that language arts are

L
s
s
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related to those apu.roaches is
tools cf communication. These are the bassas through which newer
t&aching rele concepts may emerge in teaching language arts,

generally, and in the teaching of written communication, specif~

ically.

The process

Some of 'the particular techniques utilized in the seminor
shall be described. At the beginning of the semester activities
which develop divergent thinking are practiced through involvement

with the "invention process.” The "invention Process" activities

y‘-..m

are found in Synectics Education Systems' publication entit. ed,

Strange and Familiar ( 1972) . These aetivities ask the student

to Lu“ElﬂLT a familiar concept in a strange or unfamiliar way.
Students are asked to use metaphors as aids in stimulating imagina
tion with questions such as: "Which is tHinner -- day or night?"

"What might the phrase 'exact disorder' describe?" fThis latter
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phrazse 1s called a mpressed conflict. The students also trv
inventing original compressed conflicts; that is, tweo words or
ideas in conflict with each other. They challenge one another
to think of what these conflicts might describe. Oral astivities

such as these serve as initiatory experiences in divergent think-

ing and as vehicles for the communication of ideas from student

to studernt. Students are the prime performers in the classroom

UII

whilé'the impetus for communication is provided by the professor.
Through this activity an important instructional practice is
demonstrated, namely that learners need stimulants and frameworks
with whicg to exercise imagination. A stimulant may be a familia
stéfy and!a framework may be a new way for telling that story.
Literature has always provided a good starting point for imagina-
tive writing. Sixth graders, for example, created a new character;
Snow Whiteianﬂ the Séven Dwarfs became eight as Wiggley joined

the story (Fisher and Terry, 1977). To illustrate this technique
the prafesgé; presents the familiar story Little Red Riding Hood.
The students are asked to create the framework, that is, a new

iay of réwriging the story. They are now applying the invention

process namely, considering a familiar ccncept in a strange way.
They‘bégin by placing the familiar character in many settings and
they suggest many ways to retell the tale. (At this point it is
important to mention that fairy tales and folk tales have been
written in satirical style many times in humc-ous literature. The
idea is not unique. What is important is that it serves to il-
lustrate the development of creative thinking, as well as a style

of teaching which is characterized by oral discussion as a prewriting

7



activity. It serves as a springboard for lear rning numerous cyr-
riculum and teaching concepts presented in thic seminar.) Throuch

this activit: tFe students learn that creative thinking inveolves

ﬂ]w

258

the process of combining things in a new way. This is the proc

of synthesis which, accordinc ¢~ Bleom, is the function which re—

ml

quires the use of skills which lead to the producticn of a unicue

comaunication (1956). The students learn that creative thinking

and synthesis are related processes; they learn how they may engage

elementary pupils in +his process. They also realizc that a diverse
group of learners may respond to a single stimulant according to
their own abilities and interests, thus individual differences are
taken into account. Concommitantly, several cother important
language arts gereralizations with implications for teaching are
highlighted. These are the following:

(1) The fundamental cognitive objective of a language arts
program is to develop relevant, correct, clear,
imaginative and effective communication.

(2) There is little about language that is rigid; its
purpose is to communicate effectively; language is
continually changing.

(3) Language is not determined by experts, but by ccrmon
usage; vocabularies within a 1anﬂuage come into usage
in any given society as they arise from the experiences
of the people.

(4) Each person has many vocabularies; readlng, speaklng,
writing, and listening.

After the initial oral exchange of ideas regarding the many

ways of viewing the familiar storybook character and the many

settings in which it could be placed, the class is presented a

r

typical paragraph frem the story which will be used as the poin

from which to rewrite:

8¢/



girl who lived with
cZ the wood. The
Because she alwayvs
er "Little Rad

"Cnce upon a time there wa
her mother in a cottage at
girl was given a red riding ca
wore her red cape, everyone cal
Riding HDQQ.

The professor may begin the discussion for éreaging a2 frame-
work by suggesting that they try writing in Biblical stvle. This
opens a discussion which prompts the students to inguire about the
many étyies of writiné and about the many translations involved
in tﬂE procduction of the Bible. The professor asks that they
describe the manner in which the tale would be told in a contem-
porary ﬁegspaper; Lengthy discussions ensuc regarding the manv
styles @f-jsurﬁélizm, the many types of newspapers and the many
purposes of reporting. Invariably this leads to inquiry regarding

propaganda techniques. After much oral discussion several examples

are written. Then the class examines the reports for techniques

.such as loaded words, fiqurative and literal meanings, falsehocds

that distract, illogical statements used to give the best or worst

pPossible case for an idea, glittering generalities, and other

relevant technigques or propaganda. Some experiment with these

ﬁé:hniques and rewrite the reports to change the existing ~ias to

a différent bias. Discussion on style continues. Contemporary
slang is introduced and it is discovered that "hip" vocabulary

has many lévels such as that which is used by mass media, that
which is used by college students, that which is used by musicians,
and. that which may be used by society's deviant groups. Vocabulary
lists are drawn and words are placed in seﬁera; categories of

"hip" language.

Experimentation with vocabulary continues and discussions lead

to writing in-a variety of styles. Some write in Shakespearean or

gr
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early Romantic; cthers write sonneis. Some write scri ts for

elementary children; some write detective stories. Others write
courtroom transcripts as if it had been a trial; others write
poetry. Those interested in foreign language and cultures tell

it through dialects or through the use of words associated with

1]

foreign vocabularies. They learn that one stimulant is sufficient

for endless frameworks. .One idea is utilized for discovering

many .generalizations about written communication. Divergent
thinking process=s are stressed and intical £hiﬁking is involved
in the experiences.
Summary

What has been described is one example of a process-orienta-

) tion approach in tue teaching of language arts. Curriculum and

teaéhing concepts are introduced through student involvement.
Students afe engaged in oral discussian as prewriting activities
and the§ are stimulated to practice the skill of written communica-
tiani Results are satisfying and pleasing. Positive attitudes
towards the teaching of the skills of writing are adopted. The

students learn the relationship between the skills of language

arts and the function of communication. A combination of teaching

roles is demonstrated while students are the prime performers.

o

Students are engaged in the exchange of ideas which are pr;mpteﬁ
by:divergent processes. The intended outcome is that students in
language arts education will internalize desirable teaching roles
and utilize these curriculum concepts and.teaching practicés in
order to promote the appreciation and desire for effective,

imaginative writing.
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Samples

The following are excerpts from students' products:

Bidlical:

"And it came to pass there was a small, female
. child and all who came into héf presence liked
her. 1In particular, her Grandmother. And she

presented unto the child a cloak of red hue and
she did wear the cloak and thus, was called
'"Red Riding Hood.'™"

Political" Er opaganda:

"Comrades! Recently we witnessed the unprovoked
and political attack upon a diligent worker in
the performance of her political duties This
transgression occurred when a Party wgrke:; dis~-
tinguished in her Party uniform, was deliberately
and cuanningly assaulted by a Capitalistic leech,
attempt*ng to rob this defenseless young worker
of her possessions. With ihe clear thinking of
her well-trained Party mind, she was able to man-
euver this exploiter of society into the hands of
her fellow comrades,.."

-

Small Community News:

"This small fishing hamlet was shocked this morning
by the grisly news of the brutal slaying of two
women..."




Scandal Sheet:

"The sexy lady in red was walking to the lit. e
nouse in the wocds to visit her grandmother who -
was a very wealthv and proper lady. She was
dressed like a fox and the way she looked, she
could be bait for anyone's hook. As she neared
her grandmother's house she saw flashing lights
and heard loud music! The sexy lady entered by
a back entrance and was promptly .grabbed by
rough hands, harshly kissed on the mouth, and
dragged over the stairs..."

Romantic:

"The child clad in her red coat ventured through
the woods to visit her ailing Grandmother 'to bring
some nourishment. During her journey she en-
countered a sly fox..."




Shakespearean Play:

RED RI DJI NG HOOD, THE LITTULE
(The 'servant speaks és he enters thz room.)
ERVANT
pardon -- your carriage waits without, my lady.
(The_maiden Qaéﬁs_her:eyes upon him.)
RED RIDING HOOD
‘Dismiss it. I wilst stroll this day.
 7-(The servant leaves,)
(Later in the script)
. WOLF |
Ah, fhis I dream'd of.
RED" RIDING HOOD
Men! Men! They,délighthin conquering. I grieve.
. WOLF
Think not of them. Thou art mine-alone!
» | RED RIDING HOOD
Et tu, ngf!
WOLF
HCome my mortal wretch. Be not afraid. .You are a finished lady.
RED RIDING HOOD |
I hear the gods.
(Wolf attacks.)
WOLF

Maiden, thou knowest best. I am an honourable murderer. I
must chew upon beauty.

(Red Riding Hood slieeps. The gods weep.)
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Courtroom Transcript:

5

(1)

(2)

Red Riding Hood's mother, Sworn.
. Direct examination by Albert Fairy Tale, Esquire.
Q Are you the mother of Red Riding Hood?
Yes, I am.
Q How did your daughter plck up the name Red
Ridlng Hood?
Well, her grandmother gave herga red velvet coat. My
daughter likes it so much that she would never wear
fanything else. Soon, everyone was calling her Red
Riding Hood.
Q . Did you send Red Riding Hood to her grand-

mother's residence on the day in question?
(Two versions)

thtle Red Riding Hood all dressed in red,
Listened attentively as her mother said,

"Go straight to grandma's; do not tarry or speak,
To any f:iendly strangers that you may meet."

So, Little Red happlly went,

On this sacred mission which she was sent.

No worries at all; or so she did think

Until her brown eyes caught the stranger's wink.

"Where are you off to, my dear?"
Said a wolf with a gluttonous leer.
"To my grandmother's house," Red replied,

+As the wolf her basket he eyed.

"Go down this path, it is quicker,"
The old wolf said to trick her.
8o down the new path Red dallied,

' As the wolf to the weman's house rallied.

14
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Foreign Flavors:

(1)

(2)

"In an old flat in Paris overlooking the Seine,
lived a sweet, innocent child called Riding

Hood Rouge. One day Rouge's mother asked if

she would carry a basket cf goodies ... a few
crepe suzettes, a little camembert, some Chateau

‘Haut Brion 1961 (it was a very good year) to

Grandmama, who was a star at the Follies. Rouge
hopped the Metro, rcdé to the theatre and was
about to enter the dressing room of Grandmama
when she was grabbed on the arm by a stage-door

wolf...."

"Onze upon ze time, as zey say in Amerique, zer,
lived ze prettiest littel gerl ever seen. Ooh

-la la! Was she cute! And, because she alwez

wc:e ze red haod éveryane :alleé er "La Pétlﬁé

Rldlng ng One day, ze mama de zes beautlfel
zing said, "Eh bien, Cherie. I ave made ze
chocolat mousse for your dear Grandmama. I ear
zat she as been very ill. Bring er zis basket
of bon-bons...."
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